
For learning to be successful, it needs to be

• focused

• meaningful, purposeful and utilised

• linked to other knowledge

• reflected upon

• transferable

• sustained over time
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KNOWLEDGE OF SOLO TAXONOMY
I know that:

I have no 
understanding of the 
SOLO Taxonomy.  

I know that:

•I have limited 
understanding of the 
SOLO Taxonomy.

•I have limited 
understanding of the 
uses of the SOLO 
Taxonomy.

•The SOLO Taxonomy 
is a tool for showing 
stages of learning.

•I am not using the 
SOLO Taxonomy in my 
teaching/learning 
programmes.

•The SOLO Taxonomy 
is based on observed 
evidence.

I know that:

•I am using the SOLO 
Taxonomy in my 
planning. 

•I am creating rubrics 
for learning with my 
students based on the 
SOLO Taxonomy.

•I am using the SOLO 
Taxonomy with 
students to enable 
them to formatively 
assess themselves.

•I am also using the 
SOLO Taxonomy for 
students’ Summative 
assessment.

I know that:

•I am using the SOLO 
Taxonomy with 
students enabling 
them to articulate 
their level of learning 
and “where to next?”

•I am using the SOLO 
Taxonomy to provide 
feedback to students 
and parents.

•I am using the SOLO 
Taxonomy for 
students to see their 
progressions/connecti
ons in learning.

I know that: 

•I am using the SOLO 
Taxonomy with 
students to identify the 
links for integrated 
learning.

•I am using the SOLO 
Taxonomy to create 
targets/expectations 
across curriculum areas.

•I am using the SOLO 
Taxonomies to 
communicate student 
achievement to other 
agencies. 

•I am using information 
gathered from SOLO 
Taxonomies to organize 
content into a coherent 
whole.



SStructure of tructure of OObserved bserved LLearning earning OOutcomesutcomes

Structure of
Observed
Learning
Outcomes

It was developed by Biggs and Collis (1982). 
Biggs describes SOLO as “a framework for 

understanding”. (1999, p.37)
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•SOLO is a true hierarchic taxonomy –
a scaffold for increasing quantity and 
quality of thought

•SOLO identifies five stages of understanding. 
Each stage embraces the previous level but 
adds more depth / intensity

•SOLO is a powerful tool in differentiating 
curriculum and providing cognitive challenge 
for learners

•SOLO allows teachers and learners to ask 
deeper questions

•SOLO is a powerful metacognitive tool

•SOLO + BLOOMS +Thinking Hats = powerful learning

Why use SOLO?

www.castleberryarts.com/c/c30/setc30.html

http://www.castleberryarts.com/c/c30/setc30.html


1. Prestructural: here students are simply 
acquiring bits of unconnected information, 
which have no organization and make no 
sense.

Structure of
Observed
Learning
Outcomes
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2. Unistructural: simple and obvious 
connections are made, but their 
significance is not grasped.



3. Multistructural: a number of 
connections may be made, but the 
meta-connections between them 
are missed, as is their significance 
for the whole.



4. Relational level: the student is now 
able to appreciate the significance of 
the parts in relation to the whole.



5. Extended Abstract: the student is making 
connections not only within the given subject 
area, but also beyond it, able to generalize and 
transfer the principles and ideas underlying the 
specific instance.

9 claimed to be applicable to any area of learning



☺ CONCEPT / CONTEXT / CURRICULUM PLANNING

☺ TEACHING 

☺ LEARNING

☺ ASSESSING FOR NEXT STEPS IN LEARNING

☺ EMPOWERING STUDENTS IN THEIR LEARNING     

AND BEHAVIOUR





Understanding / Making & Using  SOLO




¾Where are you?

Self Assessing:

¾ What do you need to do to move forward?











SOLO
Liam’s plan to take part in Golden Time

Prestructural Unistructural Multistructural Relational Extended Abstract
I fiddle with anything 
close to me.
I forget to sit in my Mat 
time place.
The teacher has to get 
my book out.
I need the teachers 
pen/pencil.
I need to finish my work 
at a break time.
I lose 5 minutes of 
Golden Time

I need an extra 
instruction after the 
class has been given an 
instruction.
With support from the 
teacher or a teacher’s 
aide I can complete my 
work.
I can underline using a 
ruler.
When I get a warning 
card I quickly make the 
right choice.

At mat time I sit with my 
arms folded in my place at 
the front. Nic, Carter and 
Kritesh are my mat buddies
When I am sitting at my 
desk I have my arms 
folded.
I will move objects I might 
fiddle with.
I can start class work 
without support.
I can paste task sheets 
into my books.
I can work with a partner.

I follow teacher 
directions the first time.
I can use a contract to 
earn back Golden Time
I can choose where I sit 
at Literature and Silent 
Reading Time.
I complete my class 
work.
I care for my books.
My desk is tidy.
I can work in a team.

I get ALL of 
Golden Time
I strive for 
Excellence in all I 
do.
I can choose where 
I sit at ‘mat’ time.
I support others in 
the class.







Needs Teacher 
assistance

Definition identifies one 
relevant idea

Definition identifies 
several relevant ideas

Definition identifies 
several relevant ideas 
and links these to the 
whole

Definition identifies 
several relevant ideas 
and links these to the 
whole. Taken into 
another context.

•Here students are simply 
acquiring bits of 
unconnected information, 
which have no organisation 
and make no sense.

•Simple and obvious 
connections are made, but 
their significance is not 
grasped.

•A number of connections 
may be made, but the 
meta-connections between 
them are missed, as is 
their significance for the 
whole.

•The learner is now able 
to appreciate the 
significance of the parts 
in relation to the whole.

•The learner is making 
connections not only 
within the given subject 
area, but also beyond it, 
able to generalise and 
transfer the principles 
and ideas underlying the 
specific instance.



• Context:
• Prestructural l Unistructural lll Multistructural Relational Extended      

Abstract

Needs Teacher 
assistance

Definition identifies 
one relevant idea

Definition identifies 
several relevant ideas

Definition identifies 
several relevant ideas 
and links these to the 
whole

Definition identifies 
several relevant ideas 
and links these to the 
whole. Taken into 
another context.







It describes level of increasing complexity in a student's understanding of a subject, through five stages, 
and it is claimed to be applicable to any subject area.

¾Where are you?

Self Assessing:

¾ What do you need to do to move forward?











ERO Report: August 2009
Areas of good performance

Thinking Skills:

As a result of ongoing professional development, teachers use a 

range of appropriate tools and strategies that promote higher 

order thinking skills. The use of these tools is progressively 

enhancing students’ ability to set individual learning goals and self 

assess. In addition, students are able to identify their next step 

in learning within a well-understood learning taxonomy. In many 

classrooms useful displays of student work not only make student

learning visible but also indicate what the student has to do next 

to make progress with their learning. The inclusion of thinking 

skills within classroom programmes is contributing to the 

development of students as independent learners.





Planning 
must inclu

de both:

• experiences at the learners’

current level of understanding

• experiences above current to 

ensure we are aware of the 

need to provide experiences to 

raise their levels of knowledge 

and understanding







CONCEPT:  Sustainability

CONTEXT: Community / Ecology

CONCEPT: Discovery

CONTEXT: “OUR WORLD AND BEYOND”



SOLO TAXONOMY RUBRIC FOR TEACHERS AND STUDENTS

• Prestructural l   Unistructural lll  Multistructural Relational Extended 
Abstract

Needs assistance Definition identifies 
one relevant idea

Definition identifies 
several relevant ideas

Definition identifies 
several relevant ideas 
and links these to the 
whole

Definition identifies 
several relevant ideas 
and links these to the 
whole. Taken into 
another context.

I know that:

I have no 
understanding of the 
SOLO Taxonomy.  

I know that:

•I have limited 
understanding of the 
SOLO Taxonomy.

•I have limited 
understanding of the 
uses of the SOLO 
Taxonomy.

•The SOLO Taxonomy 
is a tool for showing 
stages of learning.

•I am not using the 
SOLO Taxonomy in my 
teaching/learning 
programmes.

•The SOLO Taxonomy 
is based on observed 
evidence.

I know that:

•I am using the SOLO 
Taxonomy in my 
planning. 

•I am creating rubrics 
for learning with my 
students based on the 
SOLO Taxonomy.

•I am using the SOLO 
Taxonomy with 
students to enable 
them to formatively 
assess themselves.

•I am also using the 
SOLO Taxonomy for 
students’ Summative 
assessment.

I know that:

•I am using the SOLO 
Taxonomy with 
students enabling 
them to articulate 
their level of learning 
and “where to next?”

•I am using the SOLO 
Taxonomy to provide 
feedback to students 
and parents.

•I am using the SOLO 
Taxonomy for 
students to see their 
progressions/connecti
ons in learning.

I know that: 

•I am using the SOLO 
Taxonomy with 
students to identify the 
links for integrated 
learning.

•I am using the SOLO 
Taxonomy to create 
targets/expectations 
across curriculum areas.

•I am using the SOLO 
Taxonomies to 
communicate student 
achievement to other 
agencies. 

•I am using information 
gathered from SOLO 
Taxonomies to organize 
content into a coherent 
whole.



¾ SOLO
http://www.learningandteaching.info/learning/solo.htm

¾ Biggs, J.B. (1999). Teaching for Quality Learning at 
University. Buckingham: SRHE/Open University Press.

¾ Biggs, J.B., & Collis, K.F. (1982). Evaluating the Quality of 
Learning: the SOLO taxonomy New York: Academic Press.
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